




After abolition
Before exploring this card some key facts to help you 
understand a bit more about the period following the 
abolition of slavery are:

• �The Slavery Abolition Act that ended slavery in British 
colonies was finally passed on 23 August 1833. 

• �On 1 August 1834, all enslaved workers in the 
British Empire were set free, but an ‘apprenticeship’ 
system kept many working in the same conditions 
until 1838.

• �Under this system ‘apprentices’ were bound to their 
masters in Britain by an indenture for a fixed period 
of time, usually seven years. 

• �Although an apprentice was not paid wages, his 
master was obliged to provide for his material 
needs and to train him in a craft. 

• �The master also had legal rights, ‘entitling him to 
control his apprentice’s person’.

• �Runaways could be punished with imprisonment; 
negligent or disobedient apprentices were to have 
these negative traits ‘corrected’. 

• �Moreover, following abolition, compensation 
was paid not to the enslaved Africans but to the 
plantation owners.

• �These owners received £20m (around £2bn in 
today’s currency) from the British government.

• �Indentured labourers on very low wages from Asia 
were imported into the Caribbean after the end 
of slavery – usurping many freed Africans and 
creating a culture of unemployment among those 
of African descent.

• �The American Civil War of 1861-1865 led to the end 
of slavery in the USA.

• �After the American Civil War there were a number 
of laws known as black codes or the Jim Crow Laws 
that severely limited the rights of former enslaved 
African Americans. 

• �The laws were slightly different from state to 
state, but they all restricted the ability of African 
Americans to vote or to own property. They also 
included vagrancy laws under which black people 
could be forced to work for white people if they 
were considered unemployed.

• �Moreover, because African Americans were denied 
the right to own property and lacked the money to 
buy any land or tools, this lead to the establishment 
of the system of sharecropping.  

• �Under this system plantation owners continued to 
own the means of production (tools, draft animals 
and land), and many African Americans were 
forced into producing cash crops (mainly cotton) 
for the land-owners and merchants in return for 
food and accommodation and small amounts  
of wages, if any. 

• �The system of sharecropping led to many African 
Americans being indebted to plantation owners  
and economically inferior to white southerners. 

• �This inequality led to the American civil rights 
movement and the fight to gain equal legal  
rights which took more than another 100 years  
to achieve. 

• �The issue of whether or not African Americans  
have equal civil and legal rights to white Americans 
is still debated today, especially following the 
events of Hurricane Katrina and the election of 
Barack Obama. 

To find out more information on the above points  
go to:

www.revealinghistories.org.uk/legacies-stereotypes-
racism-and-the-civil-rights-movement.html

Items explored on this card
Tewkesbury medal, 1834, Bolton Museum and 
Archive Service 

This medal was selected to demonstrate how the 
abolition of slavery was celebrated in England and 
the realities that abolishment meant for those who 
had been enslaved.

Cotton is King stereoscope card, 1895,  
Bolton Museum and Archive Service 

This item was selected to explain the effects that 
the end of the American Civil War had on former 
enslaved Africans. It also demonstrates the legacies 
that slavery left in the American south following the 
end of war such as the racist attitudes that some 
white Americans had towards African Americans  
that prevented them being granted equal civil and 
legal rights.

Token, We Are All Brethren, 1814, The People’s  
History Museum  

This token was selected to show what happened to 
those who had been enslaved following the abolition 
of slavery in British colonies. It also provides a context 
for exploring how some forms of slavery continued 
after abolition.
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Discussion points 
• �Did slavery end with the 1807 and the 1833 laws to 

abolish slavery?

• �Did Britain abolish slavery for moral or religious 
reasons?

• �Where were other cheap labourers found to send 
to Caribbean colonies? 

• What was the American civil rights movement?

• Did the end of slavery lead to equal human rights?

Pupils can work in pairs or small groups to discuss 
a question or several questions. They can discuss 
factors that led to final abolition and the forms of 
slavery that have continued up to today. 

Do ask pupils to justify their answers: 

• What evidence do they have? 

• �What sources are they using as evidence: first-hand 
accounts/documents, secondary sources?

• �When are they expressing opinions and when are 
they expressing facts?

Points to consider:

• �Pupils should be encouraged to recognise that 
although forms of slavery exist today they do not 
normally take the form of chattel slavery where a 
person is stripped of all their human rights.

• �The British ‘moral high ground’ in abolishing slavery 
before some other countries can be debated. It 
is a classic case of poacher turned gamekeeper. 
Institutions such as the Church of England and 
the government turned from being supporters 
of slavery to defending its abolition, and making 
moral justifications, which could be seen as rather 
hypocritical.

Additional links
In addition to exploring the three items featured on 
each learning card, pupils can use the related items 
section to investigate the object, people and places 
pages included on the Revealing Histories website 
to answer the discussion points found on the back of 
each learning card. There are a number of articles 
about the period following the abolition of slavery 
on the Revealing Histories website – some of these 
are quite complex and suitable for older or more 
able children or as sources for further research as a 
homework activity. Pupils can also listen to some of 
the videos on the website where the official abolition 
of slavery and its aftermath is debated. 

More information about the topic After abolition is on 
the related external links featured on the Revealing 
Histories learning pages. These links include:

http://www.sonofthesouth.net/slavery/emancipation-
proclamation.htm

This website explores Lincoln’s Emancipation 
Proclamation and the events which led up to its 
release. The site also contains relating images and 
figures of the number of enslaved African Americans 
who were set free in each southern state following the 
proclamation. 

http://www.digitalhistory.uh.edu/reconstruction/
section4/section4_presrecon.html

This website explores life in the USA following the 
end of the civil war and the end to slavery within the 
southern states. The website provides information, 
images and primary sources linked to various themes 
including reconstruction, black and white responses 
to slavery, from slave labour to free labour, rights and 
power, the ending of reconstruction.  

http://www.bbc.co.uk/history/recent/civil_rights_
america_05.shtml

This website explores race relations in the USA today 
and features articles, profiles of political figures, 
external links and recommended reading. 

Related curriculum links 
The theme of ‘After Abolition’ fits under the umbrella of 
Key Stage 3 QCA Unit 14: The British Empire how was 
it that, by 1900, Britain controlled nearly a quarter 
of the world? and QCA Unit 15: Black peoples of 
America from slavery to equality?

These units fit under range and content G, H and 
I of the Key Stage 3 History National Curriculum 
which specifies that: Pupils should learn about the 
way in which the lives, beliefs, ideas and attitudes 
of people in Britain have changed over time 
and the factors – such as technology, economic 
development, war, religion and culture – that have 
driven these changes; pupils should learn about the 
development of trade, colonisation, industrialisation 
and technology, the British Empire and its impact on 
different people.
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Relevant expectations for  
these units are that:

Unit 14 Section 1: Where in the world was the British Empire in 1900? In this 
section pupils should learn about the geographical extent of the British Empire 
and the changes to this over time. Pupils should also identify those areas of the 
world that were British colonies in 1765, 1800 and 1900

Unit 14 Section 2: How did overseas trade lead to the building of a powerful 
Empire of colonies? In this section pupils should learn that many families in 
1900 would have been able to buy goods from around the world and that 
most of these goods would have been from the British Empire. Pupils should  
also use examples to describe trading links with the British Empire which 
affected ordinary people

Unit 15 Section 4: Sold into slavery: what was the reality of the Atlantic 
slave trade? In this section pupils should learn that Africans were the essential 
workforce on the sugar and cotton plantations, what the Triangular Trade was 
and how it worked, about the experiences of Black Africans sold into slavery

Unit 15 Section 5: Freedom: how was it achieved? In this section pupils should 
learn about the different ways in which slaves could, before 1865, obtain their 
freedom, that individuals played a key role in the ending of slavery, identify, 
record and relate information relevant to creating an argument for or against 
emancipation describe and begin to explain why people held such different 
views about emancipation of slaves in the USA

Unit 15 Section 6: From emancipation to segregation: how free were 
black people? In this section pupils should learn about the ways in which the 
American constitution and state law affected black people, to assess how 
aspects of black peoples’ lives changed after emancipation, how the attitudes 
and actions of white people differed towards black people after emancipation, 
demonstrate an understanding that Black Americans did not have the  
same freedoms as White Americans and that this varied between states  
and over time

Unit 15 Section 7: From segregation to civil rights: did the Civil Rights 
movement bring freedom for black people? In this section pupils should 
learn what civil rights are, how black people were treated within American 
society in the 1950s and 1960s, to account for the different approaches 
used by individuals to obtain their civil rights, that Malcolm X and Martin Luther 
King became leaders in black peoples’ struggle for civil rights and that they 
advocated different strategies for obtaining these rights, to use sources of 
information as evidence to support a particular view

Relevant sections Links to parallel events, changes and 
developments in British, European and 
world history

Unit 14: most pupils will be able to 
demonstrate knowledge of the evolution 
and scale of the British Empire 1750-1900

Unit 14: most pupils will be able to 
describe the complex causes of its 
growth and the significance of the three 
strands of war, trade and exploration

Unit 14: most pupils will be able to 
describe the impact of British rule on  
a society

Unit 14: most pupils will be able to select, 
organise and deploy information to 
describe some of the attitudes British 
people had towards the Empire in 1900 

Unit 15: most pupils will be able to 
describe how and why the slave trade 
developed between Europe, Africa  
and America.

Unit 15: most pupils will be able to 
identify and evaluate information for an 
investigation into slave experiences.

Unit 15: most pupils will be able to 
describe efforts to achieve freedom for 
slaves and the impact of the American 
Civil War. 

Unit 15- That most pupils will be able to 
describe efforts to achieve freedom for 
slaves and the impact of the American 
Civil War

Unit 15: most pupils will be able to assess 
the problems facing black peoples 
following emancipation

Unit 15: most pupils will be able to 
account for the growth of the Civil Rights 
movement and the differing approaches 
to be found within it

Unit 15: most pupils will be able to judge 
how far black Americans have achieved 
equality since emancipation

Comparisons could be made on the 
affects that the abolition acts had on 
different areas

Links could be made between the 
similarities and differences in the 
experiences of former enslaved Africans 
in different areas following the abolition of 
slavery and the American Civil War

Comparisons could be made about 
how societies and economies in areas 
where the slave trade operated have 
developed since abolition

Links could be made between the civil 
and legal rights of the descendents of 
enslaved Africans in different areas, both 
following abolition and in today’s society 

Pupils should investigate aspects  
of personal, family or local history  
and how they relate to a broader 
historical context

(Within this context pupils could study 
the lives of former enslaved Africans 
who escaped slavery and came to 
the north west to avoid the American 
fugitive slave law such as Fredrick 
Douglas, Henry Box Brown and James 
Johnson and how abolition affected 
their rights as citizens both in Britain 
and America. Pupils could also 
examine the different ways in which 
local people continued to support 
or to have links with slavery following 
abolition eg individuals continuing to 
own plantations in the Americas and 
the Caribbean and developing new 
systems of slavery in Africa (the palm 
oil plantations on the west coast  
of Africa)

Appreciate and evaluate, through 
visits where possible, the role of 
museums, galleries, archives and 
historic sites in preserving, presenting 
and influencing people’s attitudes 
towards the past

(Within this context pupils could visit 
their local museums/galleries to 
examine artefacts that have links to 
abolition, the civil rights movement 
and the continuation of different forms 
of slavery during the 1800s, 1900s and 
2000s to assess the impact that the 
abolition of slavery has had during 
various periods on different societies  
in Europe, Africa and the Americas)

Curriculum opportunities
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Legacies of transatlantic slavery: 
racism in Manchester
Before exploring this card some key facts to help you 
understand a bit more the legacies of transatlantic 
slavery are:

• �Slavery gave rise to increasingly entrenched racist 
perspectives.

• �While it is unlikely that racism caused slavery itself, 
the growth of racism undoubtedly grew from the 
time of the transatlantic slave trade.

• �Racism is a belief that distinct human races exist 
and that one race is superior to another. 

• �This was used by Europeans to justify their 
enslavement of Africans. They maintained racist 
ideologies and tried to demonstrate that Africans 
were ‘savage’ and ‘uncivilised’ so they could justify 
treating them inhumanely.

• �There are many visual representations of black 
people dating back to the period of slavery. 

• �They tend to be stereotypical and derogatory 
representations, often cartoon caricatures. The 
physical features of black people are often 
exaggerated (to support the European ‘scientific’ 
definitions of race). 

• �In general, representations of black people during 
the 1900s tend to show cheerful, happy and 
hardworking Africans, used mainly to promote 
colonial produce.

• �These various stereotypes have become so 
ingrained that they survived long after slavery and 
helped perpetuate racism and, in the USA, official 
segregation. 

• Many of these stereotypes are still familiar today.

• �Racism can therefore be seen to occur in many 
different areas of society. 

• �Statistics show that in 2006, black pupils were 
three times more likely than white ones to be 
permanently excluded from school and the least 
likely to get five or more GCSEs. 

• �Despite this, black Africans are more likely than 
white people to have university degrees or their 
equivalent, but are four times less likely to get a job 
after graduating. 

•�Black people are eight times more likely than 
white people to be stopped and searched by the 
police, yet once under court scrutiny they are less 
likely actually to be found guilty.

• �Black people and ethnic minorities are more likely 
to be victims of crime and of racially motivated 
attacks. 

• �Statistics also shows that black people are three 
times as likely to be out of work, are paid less than 
white people with similar qualifications. 

• �Black people are also regularly recognised by 
employment tribunals to be discriminated against 
and bullied at work (see www.irr.org.uk/factfile for 
more information).

• �Manchester has a significant black population. 
2005 estimates state that 5.2% of Manchester’s 
population is black (2.0% Black Caribbean, 2.7% 
Black African and 0.5% Other Black) and 3.2%  
of the population is of mixed race (1.3% Mixed 
White and Black Caribbean, 0.6% Mixed White  
and Black African). 

• �Manchester’s black population has experienced 
many different issues to do with race over the 
years from the resistance of local populations to 
the 1950s migrations from the Caribbean to the 
race riots of the 1980s and to the rise in ‘stop and 
search’ incidents and the recent focus on gang 
culture in Moss Side. 

• �A joint study by Harvard University and The University 
of Manchester does however suggest that racial 
prejudice in Britain and America has been 
declining recently due to the greater tolerance of 
younger generations (see http://mythsaboutrace.
wordpress.com/category/recent-developments/ for 
more information). 

To find out more information on the above points  
go to:

www.revealinghistories.org.uk/legacies-stereotypes-
racism-and-the-civil-rights-movement.html

Items explored on this card
Robertson’s golliwogs, 1960s, Gallery Oldham 

These well known objects were selected to 
demonstrate how racial stereotypes became 
entrenched in contemporary culture. Ideologies 
that were formed during transatlantic slavery have 
continued to exist into the 2000s.  

‘Pass it on’ by Lemn Sissay      

This poem was selected to explore how a local black 
writer has lived and dealt with racism whilst growing 
up in a town built on the cotton industry in Greater 
Manchester. It also reflects how the local black 
population views racism and encourages pupils 
to discuss the ideas about racism explored in the 
poem and what they think can be done to tackle the 
ongoing existence of racism.

Pupils can listen to Lemn perform this poem with 
great passion on the Revealing Histories website at: 
http://sumo1.sumodesign.co.uk/rnw/web/legacies-
commemorating-the-bicentenary-of-british-abolition/
video/mosi-event-lemn-sissay-poetry-readings.html
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Paul Robeson by Jacob Epstein 1928, Touchstones 
Rochdale © The estate of Sir Jacob Epstein

This object was selected to demonstrate the positive 
ways that black people have fought against racism 
and how they have achieved extraordinary things 
despite being faced with enormous prejudice. The 
bust was also selected to inspire pupils to continue to 
fight racism and to work hard to achieve their goals 
even if barriers stand in the way.   

Discussion points
• �How were black people generally portrayed 

throughout history?

• �What is racism?

• �Does racism still exist and can it be linked to the 
transatlantic slave trade?  

• �What do you think it is it like to be black growing up 
and living in Manchester? 

• Does slavery continue today? 

Pupils can work in pairs or small groups to discuss 
a question or several questions. They can discuss 
personal perspectives on, and experiences of, 
racism. How does the dictionary define it? How does 
this match their experiences? Do they think racism is 
increasing or decreasing – why?

Do ask pupils to justify their answers: 

• �What evidence do they have? 

• �What sources are they using as evidence: first-
hand accounts/documents, secondary sources?

• �When are they expressing opinions and when are 
they expressing facts?

Points to consider:

• �Some pupils may have experienced racism – or 
know of examples among their friends and families 
– and the subject must be handled sensitively with 
suitable support within any school policies. 

Additional links
In addition to exploring the three items featured 
on each learning card, pupils can use the related 
items section to investigate the objects, people and 
places pages included on the Revealing Histories 
website to answer the discussion points found on the 
back of each learning card. There are a number of 
articles about the legacies of transatlantic slavery 
on the Revealing Histories website – some of these 
are quite complex and suitable for older or more 
able children or as sources for further research as a 
homework activity. Pupils can also listen to some of 
the videos where the legacies of transatlantic slavery 
developed are debated. 

If pupils need more information on the topic 
of Legacies of transatlantic slavery: racism in 
Manchester then they can explore the related 
external links featured on the Revealing Histories 
learning pages. These links include:

http://www.manchester.gov.uk/info/448/archives_
and_local_studies/506/multi-cultural_manchester/7

This website provides information on the history of the 
African and the African Caribbean communities in 
Manchester. The site contains the following articles 
and links to relevant literary sources; ‘Mangoes to 
Moss Side: Caribbean Migration to Manchester in 
the 1950s and 1960s’, ‘Rude Awakening: African 
/ Caribbean settlers in Manchester: an account’ 
and Joe Pemberton’s ‘Forever And Ever Amen’.  
The website also contains a link to the educational 
resource ‘Picture Book Moss Side’ which links extracts 
from Joe Pemberton’s book to photographic images 
of Moss Side from the 1960s.

http://www.britkid.org/

Interactive site featuring nine young British people 
and their communities. They describe their families, 
religion, language and friends, and discuss issues 
surrounding racism. The ‘Serious Stuff’ section looks at 
topics such as immigration law, Islamophobia and 
racism in football.

http://www.wdwtwa.org.uk/

WDWTWA enables young people to enquire about 
their own different identities, views and attitudes 
and to find out about those of others. WDWTWA 
also provides a diverse range of information and 
teaching resources linked to the KS3 and KS4 
citizenship curriculum.  

Related curriculum links 
The theme of ‘Legacies of transatlantic slavery: 
racism in Manchester’ fits under the umbrella of 
Key Stage 3 QCA History Unit 15: Black peoples 
of America from slavery to equality?, Key Stage 3 
Citizenship QCA Unit 4: Britain – a diverse society? 
And Key Stage 4 QCA Unit 3: Challenging racism 
and discrimination. 

Key Stage 3 History QCA Unit 15 fits under range 
and content G, H and I of the Key Stage 3 History 
National Curriculum which specifies that: Pupils 
should learn about the way in which the lives, 
beliefs, ideas and attitudes of people in Britain 
have changed over time and the factors – such as 
technology, economic development, war, religion 
and culture – that have driven these changes; 
pupils should learn about the development of trade, 
colonisation, industrialisation and technology, the 
British Empire and its impact on different people 
in Britain and overseas, pre-colonial civilisations, 
the nature and effects of the slave trade, and 
resistance and decolonisation; pupils should learn 
about the impact of significant political, social, 
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cultural, religious, technological and/or economic 
developments and events on past European and 
world societies. 

Key Stage 3 Citizenship QCA Unit 4 under range 
and content a, d, e, i and j of the Key Stage 3 
Citizenship National Curriculum which specifies 
that: Pupils should learn about political, legal and 
human rights, and responsibilities of citizens; pupils 
should learn that actions that individuals, groups 
and organisations can take to influence decisions 
affecting communities and the environment; pupils 
should learn about strategies for handling local and 
national disagreements and conflicts; pupils should 
learn about the changing nature of UK society, 
including the diversity of ideas, beliefs, cultures, 
identities, traditions, perspectives and values that  
are shared; pupils should learn about migration to, 
from and within the UK and the reasons for this. 

Key Stage 4 Citizenship QCA Unit 3 fits under range 
and content a, f, h, l and n of the Key Stage 4 
Citizenship National Curriculum which specifies 
that: Pupils should learn about political, legal and 
human rights and freedoms in a range of contexts 
from local to global; pupils should learn about the 
development of, and struggle for, different kinds of 
rights and freedoms (speech, opinion, association 
and the vote) in the UK; pupils should learn about 
the impact and consequences of individual and 
collective actions on communities, including the 
work of the voluntary sector; pupils should learn 
about the origins and implications of diversity and 
the changing nature of society in the UK, including 
the perspectives and values that are shared 
or common, and the impact of migration and 
integration on identities, groups and communities; 
pupils should learn about the challenges facing 
the global community, including international 
disagreements and conflict, and debates  
about inequalities, sustainability and use of  
the world’s resources.
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KS3 History Unit 15: most pupils will be able 
to assess the problems facing black peoples 
following emancipation. 

Unit 15: most pupils will be able to account for 
the growth of the Civil Rights movement and the 
differing approaches to be found within it.

Unit 15: most pupils will be able to judge how far 
black Americans have achieved equality since 
emancipation.

Links could be made between the racist 
attitudes that descendents descendants of 
enslaved African’s have faced during different 
periods and in different areas

Pupils should investigate aspects of personal, 
family or local history and how they relate to  
a broader historical context

(Within this context pupils could investigate the 
history of immigration and migration within their 
area and the current demographic of their area. 
Pupils could select a specific group, eg the 
African-Caribbean community, and research 
the issues/ attitudes they have faced in the past 
and in recent years. Pupils could explore current 
issues relevant to these groups and research 
the ways that they are overcoming any racist 
attitudes/ encounters. Additionally, pupils could 
study local role-models/ community workers and 
research the ways in which they have worked to 
improve the social and economic situations of 
local communities)

Appreciate and evaluate, through visits where 
possible, the role of museums, galleries, archives 
and historic sites in preserving, presenting and 
influencing people’s attitudes towards  
the past

(Within this context pupils could visit their local 
museums/galleries to examine artefacts that 
have links slavery, racist stereotypes, local 
communities and different ethnic groups, both 
local and global to assess the impact that 
transatlantic slavery had on the development  
of racism in the past and in the present)

Relevant expectations for these units are that:

Section 6: From emancipation to segregation: how free were black people? In this section 
pupils should learn about the ways in which the American constitution and state law affected 
black people, to assess how aspects of black peoples’ lives changed after emancipation, how 
the attitudes and actions of white people differed towards black people after emancipation, 
demonstrate an understanding that Black Americans did not have the same freedoms as White 
Americans and that this varied between states and over time

Section 7: From segregation to civil rights: did the Civil Rights movement bring freedom for black 
people? In this section pupils should learn what civil rights are, how black people were treated 
within American society in the 1950s and 1960s, to account for the different approaches used 
by individuals to obtain their civil rights, that Malcolm X and Martin Luther King became leaders 
in black peoples’ struggle for civil rights and that they advocated different strategies for obtaining 
these rights, to use sources of information as evidence to support a particular view

Relevant sections Curriculum opportunities
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KS3 Citizenship Unit 4: most pupils will be able to 
understand their own identities and recognise 
that there are many different identities locally 
and nationally

Unit 4: most pupils will be able to identify the 
different communities to which they belong and 
consider the benefits and challenges of living in 
a diverse society

Unit 4: most pupils will be able to recognise 
the interdependence of different communities 
locally, nationally and globally, and the 
importance of respect for all within them

Comparisons could be made between the 
different forms of racism that different ethnic 
groups experience both locally, nationally and 
internationally. 

Comparison could be made on the effects  
of these different forms of racism

Relevant expectations for these units are that:

Section 3: What is my local community like? Pupils should learn to; identify local communities 
to identify the characteristics of the community and appreciate the value of diversity, recognise 
diversity and understand that it is positive and a strength to celebrate; recognise the importance  
of equal opportunities within school and wider communities. 

Section 4: What images do we have of Britain? (1) Pupils should learn to celebrate diversity, debate 
and express opinions and recognise the importance of respecting the views of others, recognise 
the importance of images and how these can be seen differently

Section 6: What is a global citizen? Is there a global community? Pupils should learn to identify 
criteria and develop a definition for the term ‘global citizen’, to identify how different cultures and 
communities are interdependent and interrelate, understand what it means to be a global citizen, 
recognise that communities respond to and can influence change, recognise some of the impact 
of globalisation

Section 7:Taking responsible action. Pupils should learn how to identify how they might influence 
change and take responsible action, to celebrate diversity in their own life, at school and in their 
communities, describe how individuals and communities can make a difference, examine the 
most effective ways of making a difference, describe the contribution of prominent people from 
different races and cultures, recognise the importance of diversity in society

Relevant sections Curriculum opportunities
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KS4 Citizenship Unit 3: most pupils will be able to 
know about the origins of different ethnic groups 
in the United Kingdom and recognise that we live 
in diverse communities. 

Unit 3; most pupils will be able to recognise 
the causes of diversity, including migration at 
different points in history and the relations and 
connections between the United Kingdom and 
Commonwealth and other countries

Unit 3: most pupils will be able to understand 
what racism is, know racism is illegal in the United 
Kingdom and understand why it is unacceptable

KS4 Citizenship Unit 3: most pupils will be able to 
recognise how the different laws protect citizens 
from racial discrimination and violence

KS4 Citizenship Unit 3: most pupils will be able to- 
devise strategies and develop skills to challenge 
racism and appreciate the importance of 
mutual respect and understanding in a multi-
ethnic society

Comparisons could be made on the different 
approaches and policies that certain areas have 
adopted to tackle racism, again both locally, 
nationally and internationally eg the American 
policy of Affirmative Action and the British 
approach of monitoring the social and ethnic 
diversity of its workforce

Pupils could compare and discuss the effects of 
these approaches/ policies

Relevant expectations for these units are that:

Section 1: Where do we come from? What are our communities like? Pupils should learn to build 
on personal experience and previous learning about human rights and migration, about ethnic 
diversity in the UK, about the different links and relations between the UK, the Commonwealth and 
other countries, to use their imagination to understand the views of others, identify why people 
migrate from one area or country to another, recognising that some, but not all, do this out of 
choice, recognise the importance of mutual respect and understanding

Section 2: What is racism? Pupils should learn about the about different causes of racial 
discrimination, prejudice and intolerance, how to respond to situations that might be racist, 
describe different forms of racism and their causes and effects, know that discrimination, including 
racism, is unacceptable

Section 3: How does the law protect citizens from discrimination and racism? Pupils should learn 
about the role of the law in protecting citizens from discriminatory behaviour, how the European 
Convention on Human Rights and the Human Rights Act 1998 protect basic rights, about the role 
of public bodies such as the Commission for Racial Equality, define the term ‘discrimination’ and 
know about laws in this country which prohibit it

Section 4: How can we challenge racism and discrimination? Pupils should learn to consider the 
experiences of others who have been treated unfairly or in a discriminatory way, to reflect on their 
learning and consider how to take responsible action in situations where racist or discriminatory 
actions may have taken place, to participate in policy and curriculum reviews, identify ways 
of responding to racial incidents and devise strategies for challenging racism and take part in 
discussion and suggest ideas for promoting tolerance and respect in a multi-ethnic, inclusive 
society

Relevant sections Curriculum opportunities
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